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BASK in AFTERSCHOOL! 
 

Afterschool is Cool!  Great afterschool programs can be ideal environments for learning, 
teaching, and facilitating the positive physical, social, emotional, and intellectual 
development of children.  Great afterschool programs are naturally less stressful and 
ÍÏÒÅ ÐÌÁÙÆÕÌ ÔÈÁÎ ÏÔÈÅÒ ÓÅÔÔÉÎÇÓ ÉÎ Á ÃÈÉÌÄȭÓ ÌÉÆÅȢ  'ÒÅÁÔ ÁÆÔÅÒÓÃÈÏÏÌ ÐÒÏÇÒÁÍÓ ÁÒÅ 
characterize d by lots of movement, by a focus on practical 

life skills and a sense of community, and by relevant, hands-on, physical, 
engaging, multi-sensory, self-selected activities.  Great afterschool programs 
are intrinsically social, novel, enriching, challenging, and empowering.  Great 
afterschool programs do four things very well when it comes to curriculum 
design, they B.A.S.K.  They Begin very well; they Adjust, Adapt, Apply, and 
Assess very well; they Sneak standards in very well; and they Kick learning 
up a notch very, very well!  Afterschool is Cool ɀ B.A.S.K. in Afterschool!  

B = Begin (Baby Steps: a mnemonic that we use to help  

remember this step in our staff training sessions )   
 

With an Activity.  We think great afterschool programming is a little like cooking.  If you are hungry or 

ÈÁÖÅ Á ÈÕÎÇÒÙ ÇÕÅÓÔȟ ÙÏÕȭÖÅ ÇÏÔÔÁ ÂÅÇÉÎ ÓÏÍÅ×ÈÅÒÅȢ  9ÏÕ ÍÉÇÈÔ ÂÅÇÉÎ ÂÙ ÌÏÏËÉÎÇ ÉÎ ÔÈÅ refrigerator; in 
afterschool we might begin by looking in the supply closet.  We plan activities based on what supplies or 
equipment are available.  If you are hungry, you might begin with a memory of one of your favorite things 
to eat; in afterschool we might begin with one of our treasured favorite activities from our experiences 
working in afterschool or with one of our personal favorite activities we enjoyed as a child.  In cooking, 
you might begin by looking in a a cookbook; in afterschool we can begin by browsing to find an activity 
ÉÄÅÁ ÙÏÕ ÌÉËÅ ÆÒÏÍ ÎÅØÔ ÍÏÎÔÈȭÓ ÁÃÔÉÖÉÔÙ ÃÁÌÅÎÄÁÒ ÏÒ ÆÒÏÍ ÏÎÅ ÏÆ ÙÏÕÒ ÍÁÎÙ ÁÃÔÉÖÉÔÙ ÂÏÏËÓȢ  In cooking 
you might begin with special dietary needs of the person you are cooking for; in afterschool we might 
begin by looking at subject areas for specific standards that are part of the specific academic needs of the 
children in our programs.  
 

With a Standard(s).  Browse to find an educational standard that you have knowledge of ɀ be prepared 

to learn if you ARE smarter than a 5th grader!  After identifying a standard that you wish to teach, think 
of a playful, engaging, novel, hands-on activity that could help teach the 
skill.  Make even cooler with some relevancy, movement, music, family 
involvement, field trip, guest presentation, community involvement, or a 
theme/club.  Enhance activities to intentionally and specifically teach a 
standard without sacrificing the playful nature of the activity. 
 

With Engagement and Relevance.  Engage the children ɀ find out what 

they know about the skill/info, find out how it is important to them, find 
out what problems it is associated with for them.  Relevance answers the 
7))&- ÑÕÅÓÔÉÏÎȟ Ȱ7ÈÁÔȭÓ )Î )Ô &ÏÒ -%ȩȱ  !ÓË ÙÏÕÒÓÅÌÆȟ Ȱ7ÈÙ ÉÓ ÉÔ ÉÍÐÏÒÔÁnt 
ÆÏÒ ÓÏÍÅÏÎÅ ÔÏ ÌÅÁÒÎ ÔÈÉÓ ÓÔÁÎÄÁÒÄȾÓËÉÌÌȩȱ  Ȱ7ÈÁÔ ÉÓ ÔÈÅ ÖÁÌÕÅ ÏÆ ÌÅÁÒÎÉÎÇ 
ÔÈÉÓ ÓËÉÌÌȩȱ  !ÎÓ×ÅÒ ÔÈÅ ÑÕÅÓÔÉÏÎȟ Ȱ7ÈÁÔ ÉÓ ÉÎ ÔÈÉÓ ÁÃÔÉÖÉÔÙ ÆÏÒ ÔÈÅÍȩȱ Engage 

ÔÈÅÍ ÂÙ ÃÏÎÎÅÃÔÉÎÇ ÔÈÅ ÓÔÁÎÄÁÒÄ ÙÏÕ ÁÒÅ ÆÏÃÕÓÉÎÇ ÏÎ ×ÉÔÈ ÒÅÁÌ ÌÉÆÅ ÍÅÁÎÉÎÇȢ  7Å ÃÁÌÌ ÔÈÉÓ ȰÆraming.ȱ  7Å 
want to frame the activity in the best light by first showing them why it is their best interest to participate 
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and do their best!  Describe how the skill will help them to get reach the goals they have for themselves, 
how it will make them happy, how it will give them control, how it will help them make friends, how it 
will help them to be more competent and confident, etc. 

 
With a Plan.  -ÁËÅ Á ȰÌÅÓÓÏÎȱ ÐÌÁÎȢ  0ÌÁÎ ÙÏÕÒ ×ÏÒËȟ ÁÎÄ ÔÈÅÎ 
work your plan.  In this book, we have included several activity and 
project planning templates.  These are tools that guide activity 
planners through a process that ensures the vital components of a 
brain-friendly activity are included (Novelty, Emotions, 
Enrichment, Rituals, Challenge, Feedback, Movement).  Our activity 
plan philosophy is based on a 5-Part Model:  first engage the 
learner, then frame the learning, then do the activity, then debrief, 
and then tell stories and make links to life ɀ make it real for them.  

 

A = Adjust, Adapt, Apply , Assess (Fancy Footwork - Side Step, Bob & Weave: a 

mnemonic that we use to help remember this step in our staff training sessions ) 

 
In his new book Green Light Classrooms: Teaching Techniques that Accelerate Learning, Dr. Rich Allen, 
highly regarded educator and master trainer/teacher, provides brain-compatible strategies designed to 
inspire students and ignite their desire to learn.  In each section, Rich introduces an innovative teaching 
technique and then invites the readers to ȰAdjust, Adapt, and Applyȱ the technique to their specific 
content, situation, audience, etc.  Great afterschool programs have always been great at this.  We take 
ÇÁÍÅÓ ÁÎÄ ÁÄÊÕÓÔ ÔÈÅÍ ÔÏ ÍÁËÅ ÔÈÅÍ ÍÁÔÃÈ Á ÔÈÅÍÅȢ  7Å ÁÄÁÐÔ ×ÈÅÎ ×Å ÄÏÎȭÔ ÈÁÖÅ ÁÌÌ ÏÆ ÔÈÅ ÓÕÐÐÌÉÅÓ 
listed on activity instructi ons.  We adjust activities for different age groups.  Now we can be more 
intentional about applying these skills to academic content.  Finally, we take adjust, adapt, and apply and 
add another step ɀ assess.  This creates a cycle of continuous improvement ɀ Adjust, Adapt, Apply, Assess 
ɀ and then do it all over again, and again, and again! 
 

A4 for People.  Put the children first in your mind.  Teach people, not 

content; teach children, not standards.  Sticking with the cooking 
metaphor this would translate as serve people, not food.  Of course food 
is important, but the people are more important.  This means thinking 
about the people above the content; put the children first, and build the 
activity around them.  Think about the developmental level of your 
children.  How will you engage them, make the learning relevant and fun?  
How can you ensure your activity is challenging and developmentally 
appropriate for your children?  Should this activity be limited to older 
children?  Is this activity better with a mixed age group, so older children 
can help younger children?  How can you involve and engage diverse 
children?  To stick with the nutrition analogy, some people think that a play-based program is like giving 
kids candy; whereas, an academics-ÂÁÓÅÄ ÐÒÏÇÒÁÍ ÉÓ ÌÉËÅ ÇÉÖÉÎÇ ÔÈÅÍ ÂÒÏÃÃÏÌÉȢ  $ÏÎȭÔ ÆÁÌÌ ÉÎÔÏ ÔÈÁÔ ÔÒÁÐȦ  
It is not either/or!  Great afterschool programs are great at preparing broccoli that tastes fantastic ɀ we 
prepare it in a way that makes kids LOVE broccoli! 
 

A4 for Logistics. Now that you have considered the people and made appropriate adjustments to the 

activity, think about the program logistics.  How must the activity be adapted to the physical space of 
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your program?  Is this activity better scheduled on a morning in the before-school program, during the 
afterschool program, or on full-days like Martin Luther King Day or during Spring Break Camp?  Is the 
activity more appropriate for a particular season?  Would it hamper the activity if it was too hot or too 
cold?  How must you adapt the activity to meet your budget requirements?  How must your adjust it to 
the size/demographic of your group? 
 

A4 for Content.  Now that you have put the children first, in the center of your plan and have designed it 

with their biology and your special logistics in mind, it is time to build the tools, techniques and 
technology you will use to deliver the content.  Go back to those activity ideas and standards that you 
Began with and build on them, applying broader and better strategies.  In addition to the specific 
academic standard, give them PIES - Physical, Intellectual, Emotional, and Social Skills!  What other 
academic standards can you branch into and cross-connect with?  Can you sneak some science into that 
literacy based activity or sneak some literacy into that science activity?  Can you apply a theme or a club 
as a tool to build a longer term project from a single activity idea?  
Can you use themes or clubs to branch out and cross connect with 
potential learning in every content area?  Can you apply a strategy 
you discover to completely different content areas?  Can you take 
ÔÈÁÔ ȰÈÏÐÓÐÅÌÌÓÃÏÔÃÈȱ ÇÁÍÅ ÔÈÁÔ ÙÏÕ ÏÂÓÅÒÖÅÄ ÁÓ Ðart of a spelling 
activity and apply it to multiplication?  

 
Assess and Repeat ς 5ƻ ŀ άǘŀǎǘŜ ǘŜǎǘΗέ 
 

Stop and Coach.  )Î ÃÏÏËÉÎÇȟ ÙÏÕ ×ÏÕÌÄÎȭÔ ×ÁÉÔ ÕÎÔÉÌ ÔÈÅ 

dish was done to taste it and adjust the seasoning.  In 
afterschool, dÏÎȭÔ ×ÁÉÔ ÕÎÔÉÌ ÔÈÅ ÅÎÄ ÏÆ ÔÈÅ ÁÃÔÉÖÉÔÙ ÔÏ ÄÏ Á 
little assessment, coaching, and improvement.  If you always wait until the activity is over, you may 
debrief and the children learn what they did wrong, but never get a chance to apply the learning, 
never get a chance to get it right ɀ to succeed.  Stop and Coach gives them a chance to self correct 
and improve before the activity is over - immediate success.  

 
AOP Questions = Awareness of Process.     )Î ÃÏÏËÉÎÇȟ ÙÏÕȭÄ ÁÓË ÔÈÅ ÐÅÒÓÏÎ ÅÁÔÉÎÇ ÙÏÕÒ ÆÏÏÄ 
how they like it!  In afterschool, we ask kids, wÈÁÔȭÓ ×ÏÒËÉÎÇȩ  7ÈÁÔ ÉÓÎȭÔ working?  How is 
communication/leadership happening?  What could we improve?  If we had a chance to do this 
again, what would we do differently? ɉȰ!/0ȱ ÁÎÄ ÔÈÅÓÅ ÔÈÒÅÅ ÑÕÅÓÔÉÏÎÓ ×ÅÒÅ ÄÅÖÅÌÏÐÅÄ ÂÙ ÅÄÕÃÁÔÏÒ 
and speaker Michael Brandwein and are from his book, Learning Leadership (Brandwein 2003, Chap. 
12); used here with permission.) 
 

AOL Questions = Awareness of Learning.  If ÙÏÕȭÖÅ ÂÅÅÎ subtle the academic content you might 

be focusing on, the kids might have learned, but still be mostly unaware of exactly what they learned 
academically.  Making them aware of the academic purpose of the activity will establish relevance 
and help the learning to stick.  !ÓË ×ÈÁÔ ÔÈÅÙ ÌÉËÅÄ ÁÂÏÕÔ ÔÈÅ ÁÃÔÉÖÉÔÙȢ  !ÓË ×ÈÁÔ ÔÈÅÙ ÄÉÄÎȭÔ ÌÉËÅȢ  
State the standard verbatim - name it for them ɀ let them in on the secret - what you were trying to 
teach.  Then ask questions to discover what they learned  or how well they learned the standard.   In 
cooking for kids, it is sometimes wise to first let them enjoy the food before pointing out that it 
ÃÏÎÔÁÉÎÅÄȣspinach! 

 

KWL Chart: a tool to maximize learning.  K = Know; what do you already know about this subject?  

Can you make any real world connections between your life and this subject? Acknowledge previous 
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learning before the activity begins.  W = Want; what do YOU want to know? 
What goals/outcomes/results do we want?  What skills will we need to be 
successful at meeting our goal/getting what we want?  What will YOU do when 
you need the skill?  This engages the participants and establishes relevancy.  
7Å ÃÁÌÌ ÉÔ Ȱ0ÒÅÂÒÉÅÆȢȱ  0ÒÅÂÒÉÅÆ ÉÓÎȭÔ ÒÅÁÌÌÙ Á ×ÏÒÄȟ ÂÕÔ ×ÅȭÖÅ ÂÅen doing a 
debrief after the activity for a number of years, and we think it is wise to set 
them up for success by doing a little prebrief before the activity begins.  L = 
Learn ; what did you learn?  The L of the KWL tool is an awareness of learning 
question.  Have a plan to debrief after completing the activity.  What worked?  
7ÈÁÔ ÄÉÄÎȭÔȩ  (Ï× ÃÏÕÌÄ ×Å ÉÍÐÒÏÖÅ ÔÈÉÓ ÉÆ ×Å ÔÒÉÅÄ ÉÔ ÁÇÁÉÎȩ  3ÕÍÍÁÒÉÚÅȟ 
ÅÖÁÌÕÁÔÅȟ ÁÎÄ ÄÏ Á ȰÃÌÏÓÅÒȱ ÔÏ ÍÁËÅ ÔÈÅ ÍÏÓÔ ÏÕÔ ÏÆ ÔÈÅ ÁÃÔÉÖÉÔÙȢ We sometimes ask kids to close their 
eyes and raise their hands in the air.  Then we instruct them to lower their hand when they agree 
×ÉÔÈ ×ÈÁÔ ×Å ÁÒÅ ÁÂÏÕÔ ÔÏ ÓÁÙ ÎÅØÔȢ  4ÈÅÎ ×Å ÓÁÙȟ Ȱ,Ï×ÅÒ ÙÏÕÒ ÈÁÎÄÓ ÉÆ ÙÏÕ ËÎÏ× ÔÈÉÓ ɉÓÔÁÎÄÁÒÄɊ 
just a little bit ɀ ËÉÎÄÁ ÓÏÒÔÁȟ ÂÕÔ ÎÏÔ Á ÌÏÔȢ  4ÈÅÎ ×Å ÓÁÙȟ Ȱ,Ï×År your hands if you know this pretty 
×ÅÌÌȢȱ  &ÉÎÁÌÌÙ ×Å ÓÁÙȟ Ȱ,Ï×ÅÒ ÙÏÕÒ ÈÁÎÄÓ ÉÆ ÙÏÕ ËÎÏ× ÔÈÉÓ 3/ 7%,, ÔÈÁÔ ÙÏÕ ÃÏÕÌÄ ÈÅÌÐ ÔÅÁÃÈ ÏÔÈÅÒ 
ËÉÄÓ ÔÈÅ ÓËÉÌÌȢȱ  4ÈÉÓ ÉÓ Á ÎÏÎ-threatening way to get some AOL assessment and feedback of the 
effectiveness of your activity, so you can adapt, adjust, and apply in the future, when the cycle starts 
again. 

3 Ѐ 3ÎÅÁËÉÎȭ ÉÎ ÔÈÅ 3ÔÁÎÄÁÒÄÓ (Tip Toe : a mnemonic that we use to help 

remember this step in our staff training sessions ) 

Now that you have Begun with a good idea and developed a good plan that you have Adjusted, Adapted, 
Applied, and Assessed, it is time to focus on how you will deliver the academic content.  It is not about 
ÁÌÌÏ×ÉÎÇ ÓÏÍÅ ȰÆÒÅÅ ÐÌÁÙȱ ÁÎÄ ÔÈÅÎ ÓÁÙÉÎÇȟ Ȱ&ÕÎ ÔÉÍÅ ÉÓ ÏÖÅÒ ËÉÄÓȟ ÃÏÍÅ ÓÉÔ ÄÏ×Î ÁÎÄ ) ×ÉÌÌ ÔÅÁÃÈ ÙÏÕȦȱ  
My mom was famous for sneaking food into our mouths that she knew ×Å ÄÉÄÎȭÔ ×ÁÎÔ ÔÏ ÅÁÔȦ  3ÈÅȭÄ ÓÎÅÁË 
Á ÌÉÔÔÌÅ ×ÈÅÁÔ ÇÅÒÍ ɉÙÕÃËɊ ÉÎÔÏ ÏÕÒ ÍÁÃ ÁÎÄ ÃÈÅÅÓÅ ɉÙÕÍɊȢ  3ÈÅȭÄ ÃÕÔ ÕÐ ÏÎÉÏÎ ÉÎÔÏ ÌÉÔÔÌÅ ÂÉÔÔÙ ÐÉÅÃÅÓȟ ÓÏ 
ÔÉÎÙ ÓÈÅ ÈÏÐÅÄ ×Å ×ÏÕÌÄÎȭÔ ÅÖÅÎ ÎÏÔÉÃÅ ɉÓÏÍÅÔÉÍÅÓ ×Å ÎÏÔÉÃÅÄȟ ÂÕÔ ÔÈÅ ÐÉÅÃÅÓ ×ÅÒÅ ÔÏÏ ÓÍÁÌÌ ÔÏ ÆÉÎÄ ÁÎÄ 
remove, so we ate them).  In afterschool, we can follow her example.  This third step is about Sneaking 
learning into engaging, relevant, multi -modal, playful activities in a way that they will be eager to gobble 
up the activities and LOVE the learning that is intentionally embedded within them! 
 

Direct Teaching takes ESP: This is when you give a mini-lecture (10 minutes or less is brain-friendly)  

when setting up an activity, embedded within the activity, or even at the end to be the most sneaky.  The 
first step is to Explain  the standard/skill  ɀ ×ÈÁÔ ÉÔ ÌÏÏËÓ ÌÉËÅȟ ×ÈÁÔ ÉÔ ÄÏÅÓÎȭÔ ÌÏÏË ÌÉËÅȟ ×ÈÁÔ ÓÕÂ-skills 
support the target skill (what other skills are needed to practice the target skill), and strategies for 
developing the skill.  The second step is to Show  the skill.  The adult may model the skill by 
demonstrating the skill or acting it out in a role play or puppet show.  The final step i s to Practice the 
skill.  The adult may model the skill and then let the children practice the language and tone modeled by 
the caregiver, or practice it by role-playing or using puppets.  The practice step is important in the 
learning the skill and should not be omitted.  Direct teaching can be a precursor to an activity using an 
integrated teaching lesson that focuses on a specific skill. 
 

Integrated Teaching:  This is when you sneak learning into an activity.  Step 1: Choose.  What social 

skill do you want to teach; and what activity will be good for teaching it?  Or What activity do you want to 
do and what social skill is most needed for a successful activity?  Step 2: Plan.  What social skills will we 
need to teach?  How will we carry out the activity?  Step 3: Introduce and Ask.  Explain the Activity and 
!ÓËȟ Ȱ7ÈÁÔ ×ÉÌÌ ÉÔ ÔÁËÅ ÔÏ ÂÅ ÓÕÃÃÅÓÓÆÕÌȩȱ ÁÎÄ Ȱ7ÈÁÔ ×ÉÌÌ 9/5 ÄÏ ×ÈÅÎ ÉÔ ÃÏÍÅÓ ÔÉÍÅ ÔÏ ÕÓÅ ÔÈÁÔ ÓËÉÌÌȩȱ  
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Step 4: Do the Activity.  Situational Teaching may arise here.  Step 5: Debrief. Closure and Recap.  How 
did it go?  What did we do well?  What could we do better?  
 

Situational Teaching: This is when you focus on the emerging teachable moment.  Situational teaching 

involves coaching, mentoring, and giving suggestions on possible strategies.  Situational teaching 
happens in the heat of the moment (or just before it if caregivers are observing well), when kids who do 
not ÈÁÖÅ ÄÅÖÅÌÏÐÅÄ ÓÏÃÉÁÌ ÓËÉÌÌÓ ÍÁÙ ÎÅÅÄ ÓÏÍÅ ÇÅÎÔÌÅ ÃÏÁÃÈÉÎÇ ÏÒ ÒÅÍÉÎÄÅÒÓ ÔÏ ȰÕÓÅ ÔÈÁÔ ÓËÉÌÌ ÏÆ ͺͺͺͺ ×Å 
×ÅÒÅ ÔÁÌËÉÎÇ ÁÂÏÕÔ ÒÉÇÈÔ ÎÏ×Ȣȱ  4ÈÅ ÃÁÒÅÇÉÖÅÒ ÄÏÅÓ ÎÏÔ Ó×ÏÏÐ ÉÎ ÁÓ ÊÕÄÇÅ ÁÎÄ ÊÕÒÙ ÔÁËÉÎÇ ÃÏÎÔÒÏÌ ÏÆ ÔÈÅ 
situation.  Like a good coach, the caregiver first observes carefully, and then intervenes with some 
questions.  The caregiver intervenes gently, objectively (not taking sides), and not intrusively and stays 
just long enough to give them a boost and then let them try it.  The caregiver may remind children of 
relaxation strategies such as walking to the water fountain, muscle exercises or intentional breathing.  
Situational teaching may occur during an integrated teaching lesson or it may be a follow up to an 
integrated or direct teaching strategy.   
 

Learn with Pleasure!  Regardless of the teaching strategy or 

learning environment, what we learn with pleasure we never forget.  
Strong positive emotions help memories stick in the brain.  
Learning that is active and experiential, involving movement, and 
arousing positive emotions is more effective than disseminating 
information in a one-way flow from teacher to learner.  Traditional 
seatwork engages less of the brain than playful learning.  Brain 
development is enhanced by play.  If you want your children learn 
more, then get them moving and get them involved.  A break from 
academics can significantly enhance academic performance because 
ÔÉÍÅ ÉÎÖÅÓÔÅÄ ȰÏÆÆ-ÃÏÎÔÅÎÔȱ ÉÓ ÅÓÓÅÎÔÉÁÌ ÔÏ ÔÈÅ ÌÅÁÒÎÉÎÇ ÐÒÏÃÅÓÓȢ  3Ïȟ 

start Ȱplayingȱ more and 
Ȱworkingȱ less.  Play is one of the 
most effective strategies for learning and it ought to be a fundamental 
part of teaching.  School-age care providers must create a program that 
provides the environments, relationships and experiences that 
promote playful learning and the nurturing of a positive emotional 
state. 
 

Caught vs. Taught; Problems vs. Answers; Plants vs. Flowers.  
So learning is intentionally taught, but MUCH  more of the knowledge 
stored in our brains was simply caught.  When my three year old 
daughter asked me if I had too much high-interest credit card debt or 
stubborn belly fat, I realized she had caught too much from TV 
watching.  The point is that tÁÌËÉÎÇ ÉÓÎȭÔ ÔÅÁÃÈÉÎÇ ÁÎÄ ÌÉÓÔÅÎÉÎÇ ÉÓÎȭÔ 

learning.  We are actually unaware of much of what we learn.  What we learn depends more on our 
experiences than direct instruction.  No one taught you to walk, but you learned it.  Like great 
classrooms, great afterschool program must be hands-on and experiential.  We must give children lots 
of opportunities to try novel tasks, to take risks, to challenge themselves.  This means we have to let 
them make mistakes - falling down is part of learning how to walk.  We have to support them in their 
mistakes and celebrate with them when they succeed.  We need to put learning beforÅ ȰÔÅÁÃÈÉÎÇȢȱ  We 
need to give children more problems to solve, rather than answers to the test.  We need to teach them 
how to grow their own plants, rather than give them cut flowers.  Great afterschool programs nurture 
a sense of exploration and discovery.  When children discover and construct their own learning, they 


