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Super Spaces 
 
 When you walk into a gymnasium, you behave differently than when you walk into a library.  When 
you walk into a funeral home, you might behave the same as if you walked into a government building, but 
you might feel differently.  You see, the environment says things to people about the way they should behave 
and feel.  Similarly, the School-Age Child Care environment tells children some important things about the way 
they should behave and feel, so it is important that teachers provide an environment that encourages 
desirable behavior.  The space should say "Play with me!" in a way that clearly defines how to play with it.  The 
way you arrange your space tells children what types of behavior are expected in that space.  School-age care 
professionals must initially provide an environment, which meets the basic biological needs of children such as 
safety, nutrition and water.  They can then add novelty and stimulation to the environment by creating a 
variety of areas where children can involve themselves in diverse ways: Art, construction (fine 
motor/manipulatives), quiet conversation, food, science, strategy games, and outdoor play.  School-age care 
professionals can provide novelty and enrich the environment through new colors, posters, cƘƛƭŘΩǎ ŀǊǘΣ ŀƴŘ 
music.   
 

Indoor space  
 The indoor space needs to be clean and colorful, interesting and inviting, and it needs to reflect the 
children -their varying ages, cultures and special interests.  It needs to be broken up into different areas, 
providing a variety of activity choices.  It needs to be labeled, clearly communicating what privileges and 
expectations children have in each area.  It needs to be homelike, and contain at least one very homelike area. 
 Planning and preparing the environment can be an activity!  Get the children involved in designing the 
space.  Generate some discussion and have them write suggested floor plans.  Include science, art, 
construction, science, homelike, drama, and snack areas.  Give them the feeling of ownership, while teaching 
them citizenship.  If you involve all of the children, it will help your environment to reflect your group of kids 
and what they like. 
 In another area have make a special interest place that changes regularly.  In this area, put any kind of 
fun thing that you can think of, or any special thing that interests a staff member or the children currently.  
The key here is variety.  Have plenty of choices and opportunity to do many things that will interest many 
different children, so that they are having fun and are engaged and less likely to misbehave.  Misbehavior is 
often due to boredom or activity choices that are too difficult, too limiting, or not challenging enough to meet 
the needs of certain children.   
  

Outdoor Space 
 Outdoor space is very important to quality and to behavior management in 
SAC.  The playground is a kids world and it needs to stay that way.  It is a place 
where they can learn life.  They learn about government and global domination by 
staking out territory, forming alliances and making treaties.  They are under 
constant staff supervision, but they have the opportunity to spread out and call a 
place their own, and feel like they are on their own.  That is very important to them. 
 Playgrounds need to be safe, and it is the responsibility of every SAC staff 
person to ensure that it is.  Establish rules: playground equipment was designed to 
be used in a certain way, as a rule of thumb - require children to use the equipment 
in the way it was meant to be used.  Establish boundaries: allowing children to use 
only the amount of space that the supervising staff can safely supervise.   
 Staff can create special interest centers outside too.  Sand toys are a great 
way to allow for dramatic play outside.  Children will construct extravagant make believe places, with no 
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material at all, but making some shovels, buckets, sifters and some cars will help the process along.  Allowing 
children to build forts outside is another way to allow for dramatic play, but make sure forts allow for 
supervision of the children inside by staff that are outside.  Bubble making is a great outdoor interest center, 
all you need is a bucket of dish soap and water and some handmade or store bought bubble makers.  Water 
tables and other water activities are great outdoors.  Make sure to have plenty of outdoor equipment 
available: playground balls, softball set, footballs, soccer balls, frisbees, ropes, parachute, etc. 
 

Super Relationships  
In the area of relationships, school-age care professionals work to establish and encourage realistic 

boundaries and high expectations for children.  High expectations provide children with the appropriate 
challenges and feedback necessary for brain enrichment.  School-age care providers can plan for interactions 
with fun, caring, authoritative and mature adults, who are experts in child development.  They plan for 
interactions between children of different ages who model responsible behavior and share a sense of 
community.  Challenging, interactive feedback is a key to brain enrichment (Jensen, 1998).  

Relationships are important in the social context of the school and school-age care community.   
Relationships between adults, between children, and between adult and child must be positive.  School-age 
care providers must establish and encourage realistic boundaries and high expectations for children that 
provide the appropriate challenge and feedback required for brain enrichment (Jensen, 1998).  Research 
shows that children who develop a positive identity are more likely to experience academic achievement, 
positive peer relationships, and community service.  Children who do not develop a positive identity are more 
likely to engage in a wide variety of negative behaviors including violence, early sexual behavior, school 
behavior concerns and the use of drugs (Leffert, Benson, & Roehlkepartain, 1997).  Positive identity includes 
developing a sense of personal empowerment, a sense of purpose, a positive view of personal future and high 
self-esteem.  It is important to provide opportunities to succeed through empowerment by the intentional 
programming of the adult-child relationships in school-age care programs.  Self- esteem is the ability to 
respect oneself and to think highly or favorably of oneself, and it is very important that this ability not be 
squashed, but nurtured and protected.   

Self-esteem, self-worth, self-image, and self-acceptance are all 
terms used to describe the way people think and feel about 
themselves -- adequate or inadequate, likable or unlikable, lovable or 
unlovable, valuable or worthless, smart or stupid, good looking or 
ugly.   An adult can squash a child's self-esteem, but cannot alone 
build a child's esteem.  Self-esteem comes from inside people and 
cannot be developed externally.  Self-esteem is an internal asset that 
is built when children do things that they have a right to be proud of.  
Staff members facilitate the development of social competencies, 
decision-making, community responsibility and other skills and 
abilities that allow children to develop a positive image of themselves, 
their abilities and their personal future. 
 The way children feel about themselves depends largely on 
their response to the "feedback" they have received from the 

important people in their lives.  If these people have helped children to feel significant, empowered, and 
loved, they will be inclined to have a positive self-image.  If people give children a reason to feel inadequate 
and unneeded, they are apt to find themselves thinking they are a failure and do not have anything positive to 
offer, so they tend to offer negative behavior.  It is important for school-age care staff to provide boundaries 
and high expectations for children and to value them as important people who have a role in society. 
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 Caregivers must facilitate the internal development of self-esteem in every child, through self-
discipline, empowerment, high expectations, and through having a role in the program.  When this is done, 
most discipline problems fail to materialize.  The personality of the teacher is a primary factor to building a 
relationship of trust and respect.  There are few skills the teacher may consciously develop to gain the 
influence that will tend to result in higher self-esteem.   
  

¶ Have a genuine liking for each child in the program. 

¶ Avoid showing favoritism. 

¶ Show sympathy and understanding.  

¶ Employ democratic methods. 

¶ Have faith in children to accomplish tasks and do the right thing. 

¶ Be extremely fair in decisions.  

¶ Have a sense of humor. 

¶ Give sincere compliments regularly. 

¶ Be consistent in attitude, behaviors and decisions. 

¶ ¦ǎŜ ǇƘǊŀǎŜǎ ƭƛƪŜ ϦYƴƻǿƛƴƎ ȅƻǳ LϥƳ ǎǳǊŜ ȅƻǳϥƭƭ Řƻ ŦƛƴŜΣϦ ϦL Ŏŀƴ ǎŜŜ ȅƻǳ Ǉǳǘ ŀ ƭƻǘ ƻŦ ŜŦŦƻǊǘ ƛƴǘƻ ǘƘŀǘΣέ Ϧ¸ƻǳ 
can figure it out," "I have faith in you", and "Don't worry we all make mistakes."  

¶ Avoid saying things like "Let me do that for you," "Better get some help," "If you can't do it right don't 
do it at all," "You can do better," "That looks too difficult for you," and "Don't touch it, you'll brŜŀƪ ƛǘΦέ 

 

Super Experiences 
In the area of experiences, school-age care professionals can introduce variety and novelty.  Novelty in the form 

of experiential learning is a key to brain enrichment.  School-age care professionals need to provide a variety of 
enriching experiences such as field trips, guest speakers, computers, games, role plays and dramatic play, art activities, 
and long- and short-term projects.   

Interactive and self-generated feedback is a key to brain enrichment.  School-age care professionals need to 
provide a mix of child-directed and adult-directed activities.  Research indicates that children can to learn to play a 
musical instrument or speak a new language more easily before the age of ten, so school-age care professionals need to 
provide enriching experiences like music and language (Jensen, 1998).  Knowing that motor stimulation and activities 
that require hand-eye coordination stimulate neural growth patterning, school-age care professionals need to provide 
sports and other novel sources of motor stimulation.  Knowing that challenging problem solving helps grow a better 
brain, they need to involve children in and teach children about creative 
problem solving.  They teach them to identify problems, redefine the 
problems as goals, brainstorm on possible solutions, select and implement 
solutions and follow through and follow up on the consequences of their 
actions, knowing that neural growth happens through the process of 
problem solving, regardless of the solution (Jensen, 1998).    

In addition to real life problems children face, they also need to 
provide problem-solving opportunities through science, math and building 
projects.  The brain is designed for music and art.  Knowing music is a 
brain arouser, a carrier of words and a primer for the brain, they need to 
incorporate music into the experiences.  Knowing how art has such a 
dramatic, positive, measurable, and long-lasting effect on brain 
development as well as social development, they need to provide creative 
and playful art experiences.  When planning for experiences, they plan for 
building a sense of community and for brain enrichment rather than 
providing activity for the activities' sake.    
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Planning the Activities  
 The time spent goal setting and planning and visualizing how you plan for things to run will have significant pay 
offs in behavior management.  Planning minimizes waiting/down times, allows for organized transition times, ensures 
variety for the children, and therefore, reduces misbehavior that is caused from boredom.    

 

Why Plan? - Children will generally find ways of occupying themselves, even if no plans are made.  Why then should 
you bother to plan at all? 

1. Planning ensures the variety and novelty that the brain craves.  The more choices a child has, the more 
possibilities a child has to be involved in a positive and appropriate way. 

2. Planning cuts down on the amount of conflicts children have.  Children need free time, but when 
children have too much free time, boredom leads to misbehavior. 

3. Planning is a way of accessing quality in the program, passing useful information on to other staff and 
recording for future reference what was done at the center.  

4. Planning sets forth specific responsibilities for staff, aides, and volunteers. 
5. Planning provides an outline, which determines what supplies, materials and duties will be needed on a 

given day. 
6. Planning provides substitute coordinators and teachers with information in the event that a staff person 

is absent. 
7. Planning makes it possible to inform school administration and parents of program activities.  It is very 

important that educators and parents see SAC staff as professionals who believe in quality and in the 
education and development of children. 

 

Vital Curriculum Planning Elements ɀ NOVELTY is the key!   
 1. Active play and passive activity choices. 
 2. Opportunities to be creative: art (not packaged projects), drama, 
dance, music, & play. 
 3. Opportunities for the kids to be involved in the planning and 
operating of the program. 
 4. Diverse activity choices, which reflect on the cultures of the program 
and community. 
 5. Activities designed by older kids and with older kids in mind. 
 6. Opportunities for the program to be involved in helping the 
community. 
 7. Opportunities for children to develop life skills such as cooking, 
earning money, etc. 
 8. Opportunities for families to be involved in the school-age care 
program. 
 9. Long and short-term projects for children to see through to the end. 
 10. Have Fun!  Fun, playful activities that children truly love! 

 

Put your plans in writing.  
 In addition to the promotional activity schedules produces for the clients, each coordinator should make more 
specific and detailed written plans.  The daily plans should model the daily schedule in the parent manual, but be filled 
with details.  It is advisable for coordinators to post this more detailed daily plan at the parent center (on an eraser 
board), so that parents can see the depth of planning involved.  This daily plan should include approximate times, what 
is given for snack, free time, staff and child directed activities, interest centers, scheduled activities, transition and 
cleanup times, announcements and discussion/round up.  Now that you have spent all of this time planning, planning, 
planning - be flexible.  Your written plans are an outline.  Stick closely to the outline, but if you have planned a game of 
super silly soccer and the children do not want to play, then substitute other opportunities for active play for the super 
silly soccer game.  Remember that offering activities that are interesting and enjoyable to the children in the ultimate 
goal, so you must sometimes sacrifice the plans for whatever works! 
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SuperVision  
1. FOCUS your attention on the supervision of the children when you are with a group. 
2. TALK LATER with other staff during staff meetings, lunch and after work.  Do not spend time talking unnecessarily 

when you are supervising children. 
3. SPREAD OUT when there's more than one staff person in an area so that you can supervise the entire activity area 

well. 
4. SEE EVERYONE when you are talking to or playing with one child or a small group.  Sit or stand so that the whole 

group is in your field of vision and keep your eyes moving. 
5. KEEP TRACK of children who go from one area to another and children who go to the bathroom.  Make sure the 

child gets to the supervised area or back from the bathroom in a reasonable time.   
6. STAY AHEAD of the group when going from one area to another, so the group or individual children should never 

get into a new unsupervised area ahead of you.  You must survey the area you are entering for safety hazards before 
entering.  Don't let children run ahead of you even to the playground or activity room.  

7. PREVENT trouble before it starts.  Watch for potential trouble.  If you think the kids are going something which is 
dangerous, STOP them.  If they argue that someone else lets them do it, tell them that may be so, but you are in 
charge of safety now and you don't think it is safe.  Discuss this conflict with the rest of the staff and develop 
consistent rules later, but for the moment go with your "gut" feeling. 

8. USE EQUIPMENT CORRECTLY.  Use all equipment and playground structures the way the equipment was meant to 
be used.  For example, do not let children climb up the outside of slides.  Do not allow children to walk tight-rope-
style across the monkey bars.  Do not allow children to jump off of swings.  Do not help children onto equipment 
that they cannot climb onto and off of by themselves. 

9. PLAN AHEAD for plenty of positive activity choices.  Busy kids are easier to supervise than bored kids.  Be sure that 
the children in your group have plenty of acceptable behavior options to choose. 

 

Discussion Questions:  
1. How well are children supervised at your site? 
2. Do children get into unsupervised areas? 
3. Are the checked up on when they go to the bathroom? 
4. What are the strengths and weaknesses of your site in terms of supervision? 
5. What are your individual strengths and weaknesses? 
6. What can be done to improve the supervision of the team? 

 

Super Rituals  
 
 Children need an established routine that is consistent yet flexible, 
a routine that offers enough safety, autonomy and stimulation to meet the 
developmental needs of school-age children.  A very stable routine without 
novelty and variety is boring, while a lot of novelty without the stability of 
routine is chaotic.  The high amount of variety and novelty that is part of a 
good curriculum must be balanced by a stable routine and predictable 
rituals in order to improve the overall behavior of a school-age care 
program.  The routine needs to provide stability without being rigid, so 
children can know the daily routine and follow it without many reminders.   

Rituals are an integral part of a routine.  Rituals are events and 
interactions that children enjoy and anticipate.  Examples of rituals:  a 
ƳƻǊƴƛƴƎ άƘǳŘŘƭŜέ ōŜŦƻǊŜ ŘƛǎƳƛǎǎƛƴƎ ǘƘŜ ƳƻǊƴƛƴƎ ǇǊƻƎǊŀƳ ǘƻ ǎŎƘƻƻƭΣ ƳǳǎƛŎ ǘƘŀǘ ǎƛƎƴŀƭǎ ŎƭŜŀƴ ǳǇ ǘƛƳŜΣ ŀ ǿŜƭŎƻƳŜ 
greeting from the whole program for new children, announcements before the field trip, being called by name every 
day, high fives as a common acknowledgement, etc. 
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Super Power s 
 

Think back to when you were a child.  What did you do right after school?  Did you go straight to the refrigerator 
for a snack?  Did you get on your bike and ride around the neighborhood?  Did you go straight to the phone or club 
house to talk with friends?  Did you go straight to the couch and rest up for a while?  If you could sit and watch children 
choose what they want to do right after school, you would notice that children today have the same needs as children 
did in your day.  Some of them go straight for snacks; some run laps/burn off some energy; some rap with friends, and 
some go relax and nap.    

In most school-age care programs, when the school bell rings, the children come to an activity area where they 
must wait quietly for attendance and announcements.  Then they are "herded" to 
an area where they must sit and wait quietly for snack, and then to a staff directed 
activity or homework time or outdoor play.  The staff programs with this routine 
become angry at the kids because the children won't follow the routine and stay 
quiet.  It is common for staff in programs like these to experience heaviness, stress 
and burnout, while the children experience boredom and exhibit misbehavior.  Staff 
in programs like this feel they must be "in charge" or "in control" of the children at 
all times which robs children of the opportunity to develop self-discipline and 
decision making skills.  It's a bad way to start a day.  The fact is some kids need to 
relax quietly right after school and some kids need a snack (naps and snacks).  Some 
kids need to run off some energy and some kids need to talk to their friends (laps 
and raps). 
 Chances are you, the SAC professional, are still primarily a snacks, laps, raps 

or naps kid.  What do you prefer to do when the work whistle blows?  Now imagine - when you get off work someone 
meets you on your way out and says "Sit down and be quiet while we take attendance and talk to you."  When they are 
finished someone says "Now you may eat, here's one graham cracker and a cup of red drink."  Chances are these people 
would not have an easy job getting you to obey them. 

 Empowerment as part of the established routine allows kids to choose snacks, laps, raps or naps as soon 
as the school bell rings.  Give them some time to settle in when they arrive and then begin the staff directed activities.  It 
is much easier guiding children into appropriate activities of their own choosing (which meet their individual needs), 
than to force children into activities that they do not want (which do not meet their individual needs).  When transition 
times happen, staff should clearly explain how the transition will happen.  Supervision during transition times should be 
sufficient to ensure safety.    Children should not move or wait in large groups or lines or wait a long time for an activity 
to start.  Children should be able to meet their physical needs in a relaxed way ς get drinks, go to the bathroom, and eat 
snacks as an activity choice without having to wait for the entire group.  When 
moving as a group is required, children should not be forced to wait in silence. 
Prior planning to reduce unnecessary waiting results in fewer behavior 
problems resulting from boredom.  Children should not be rushed to finish an 
activity, and children who finish an activity early should have a new activity 
choice to make.  An empowering routine like this one provides the consistency 
that children need to anticipate what they need to do and how they need to 
behave.   

 

Super Relevancy 
 
You must get the kids in your prograƳ άǿƛǘŎƘŀέ ƛƴ ǿƘŀǘ ȅƻǳ ŀǊŜ ǘǊȅƛƴƎ 

to accomplish.  You must get them with you when it comes to establishing 
standards of behavior and program goals.  Did your children negotiate a social 
contract with you?  Were they involved in deciding the standards of behavior 
in their community?  Were they a part of developing the rules for the 
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community?  Did they help develop consequences for breaking the standards of behavior?  How long ago were they 
involved in a discussion about expectations and consequences?  Is this a once a year exercise or an on-going experience?  

Your school-age care program should be like a mini society - a real-world community that operates by certain 
expectations and standards of behavior ς ŀ ƴŜƛƎƘōƻǊƘƻƻŘ ǘƘŀǘ ǇƻƭƛŎŜǎ ƛǘΩǎ ƻǿƴ ōŜƘŀǾƛƻǊ ς a kinship of people who look 
out for each other.  It should not be an adult-controlled dictatorship, but a democracy where adults and children have 
distinct leadership roles.   For this to happen you must get the kids witcha.  You have to establish meaning and 
relevancy.  Frames ŀƴǎǿŜǊ ǘƘŜ ǉǳŜǎǘƛƻƴΣ ά²Ƙŀǘ ƛǎ ƛƴ ǘƘƛǎ ŦƻǊ ƳŜΚέ 

 

Super Strategies 
 

¶ Proximity :  
When you see or hear something taking place that you think might erupt into undesirable behavior, get closer!  
This serves as a visual reminder of the expectations and prevents misbehavior without adult interference. 

¶ Non-Verbal Cues 
Whenever possible, use non-verbal cues.  Communicating positive or negative things non-verbally lessens a 
sense of embarrassment children may feel when they are publically praised or chastised.   

¶ Redirection  
When you see behaviors that are not so undesirable that the behavior should be punished or so desirable that 
the behavior should be reinforced, a possibility might be to redirect the behavior.  For example, running inside 
might be redirected outside; throwing blocks might be redirected to throwing Frisbees.   

¶ Warnings  
²ƘŜƴ ȅƻǳ ǎŜŜ ŀ ōŜƘŀǾƛƻǊ ǘƘŀǘ ƛǎƴΩǘ ōƭŀǘŀƴǘ ŘƛǎǊŜƎŀǊŘ ŦƻǊ ǘƘŜ ǊǳƭŜǎ ƻǊ ŘƛǎǊŜǎǇŜŎǘ ƻŦ ŀƴƻǘƘŜǊ ǇŜǊǎƻƴΣ ǘƘŜ ŎƘƛƭŘ Ƴŀȅ 
only need to be taught the expectation.  For example, a child who takes the science equipment outside, may not 
know that the rule is to keep it in the science area, so a warning might be the appropriate response. 

¶ Novelty, Relevance & Feedback instead of Extrinsic Rewards  
Extrinsic rewards (prizes) are only effective for reinforcing simple physical behaviors.  Complex social behaviors 
are only reinforced if the reward continues to be given indefinitely, and only if the value of the reward increases.  
We know that the brain is intrinsically rewarded through novelty, relevance, and feedback ς these can lead to an 
increase in pro-social behavior in the long term and are much more rewarding than a prize out of a prize box.  

¶ Reinforcement  
Praise can be used ineffectively as a manipulative reward, but 
genuine acknowledgement and feedback about behaviors that are 
effective for the development of life skills is appropriate.  Success is 
often reinforced and acknowledged, but even more importantly is to 
acknowledge EFFORT! 

¶ Positive Men tal Images   
Our brains form mental images of words that it hears.  LŦ L ǎŀȅΣ ά5ƻ 
bh¢ ǾƛǎǳŀƭƛȊŜ ŀ ōƛƎΣ Ǉƛƴƪ ƎƻǊƛƭƭŀέ ȅƻǳǊ ōǊŀƛƴ ƳŀƪŜǎ ŀƴ ƛƳŀƎŜ ƻŦ ŀ ōƛƎ 
Ǉƛƴƪ ƎƻǊƛƭƭŀ ŜǾŜƴ ǘƘƻǳƎƘ L ǘƻƭŘ ȅƻǳ ƴƻǘ ǘƻ ƛƳŀƎƛƴŜ ƛǘΦ  LŦ L ǎŀȅΣ ά5ƻ ƴƻǘ 
ǎǇƛƭƭ ǘƘŀǘ Ƴƛƭƪέ ǿƘŀǘ ƛƳŀƎŜ Řƻ I create?  Right ς spilled milk.  I should 
ƘŀǾŜ ǎŀƛŘΣ άIƻƭŘ ǘƘŜ Ƴƛƭƪ ŎŀǊŜŦǳƭƭȅ ǿƛǘƘ ōƻǘƘ ƘŀƴŘǎέ ǘƻ ŎǊŜŀǘŜ ŀ 
positive mental image.  ²ƘŜƴ ǿŜ ǎŀȅΣ ά5ƻƴΩǘ ǊǳƴΗέ ς the brain sees 
an image of running.  Choose language and post rules that elicit the 
mental image ǘƘŀǘ ǿŜ ǿŀƴǘ ǘƻ ǎŜŜ ǎǳŎƘ ŀǎΣ ά²ŀƭƪ {ƭƻǿƭȅ Lƴ ǘƘŜ aǳƭǘƛ-
tǳǊǇƻǎŜ wƻƻƳΦέ 

 
 




