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Vygotsky Anyone?

Lev Vygotsky, ever heard of him? If mead no further;this workshop is a MUST! If
youcsorta, kindd know of himg you smile and nod your head when people say thin
fA1ST awn2yS 27 ENPHAYRR IS $FEAK2 RIZSy G v
workshop! If you know his theoridairly well but desire more ideas on how to apply
them in the afterschool profession, you are in luck. Do you think the social
environment is an important part of afterschool?& 32 1 a1 € Qa GKS2N
0KS AYLRNIFYOS 2F GKS a20Alt SYy@iNRy
explore the man and some of his theories: Sociocultural Theory, the Zone of Prox
Development, the Psychology of Play, Thigkand Speakingnd Moral Educatian

We will also exploréScaffolding and discuss comparisons between Vygotsky and

t AF3ISGP 2 SQf f @ bakkyopraGicdplaBcatiortof the@y t& 2 Y .
afterschool programming. Sound like a dry lecture?wdg¢ come learn and have a
good time!

Buy Our Books!
Available from
sparrowmediagroup.com
or SchoolAge Notes

6501 Lomas Blvd NE,
Albuquerque NM 87110
(505) 296-2880
Web Site: www.childrens-choice.org
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Introduction

"Words play a central part not only in the development of thought but irhisirical growth of consciousness
as a whole. A word is a microcosm of human consciousrgssy' Vygotsky

The major theme of Vygotsky's theoretical framework is that social interaction plays a fundamental role in the
development of cognition. Vygotskyased: "Every function in the child's cultural development appears twice:
first, on the social level, and later, on the individual level; first, between people (interpsychological) and then
inside the child (intrapsychological). This applies equally tentaty attention, to logical memory, and to the
formation of concepts. All the higher functions originate as actual relationships between individlil&s; (
p57). Vygotsky's theory was an attempt to explain consciousness as the end product of siociakzat
example, in the learning of language, our first utterances with peers or adults are for the purpose of
communication buin time, they become internalizedstinner speeci' + @ 32 G a1 @ Qa G KS2 NA
importance of peers and teacherstotieK A f RQ& 02y a i NHzOGA2y 2F (y26fS

~
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Sociocultural Theory

Vygotskywas aneducational psychologistHe emphasized sociocultural theory. This theory suggests that
social interaction leads to continuous steg-step changes ia child's thought and behavidhat can vary

greatly from culture to culture. His theory suggests that development depends on interaction with people and
GKS G22fa GKIG GKS OdzZ GdzZNBE LINPOARSa (G2 KSELI TF2NY

There are three ways a cultural tool can be passed from one individu - EDUACATION
to another. The first one is imitative learning, where one person tries o +ue <OUL
imitate or copy another. The second is by instructed learning which OF A SOCIETY
involves remembering the instructions thfe teacher and then using A< IT PASSES FROM ONE
these instructions to seffegulate. The final way is through collaborativ GENERATION
learning, which involves a group of peers who strive to understand e TO
other and work together to learn a specific skill. ANOTHER.

culture by interacting with a more knowledgeable persord thatsocial
interaction lead to ongoing changes in a child's thought and behavior ((
which wouldvary between cultures.

Vygotsky incorporates these elements in his model of human
developmentin a sociocultural approach. For hidevelopmentin
childrenis a result otheir culture. Development, i & 3 2 (itedrg apalie mainly tothought, mental
development languageandthe reasoning process. These abilities develop through social interactions with
peers,parents and teacheraindrepresent the shared knowledge of the culture.

www.impactlearn.com

Culture makes twaypesof contributions to the intellectual developmeuwf children First, children acquire
much of their thinking (knowledge) from it. Second, children acquire the processes or means of their thinking
(tools of intellectual adaptation) from the surroundinglire. Qulture provides the children with the means
to think, what to think and how to think.
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Vygotsky viewed cognitive development as a

4 BaSiC PrinCipleS Underlyin result of adialecticalprocess, where chikén

learn through shared problem solving

the VngtS kian Fram ework experiences with someone elssuch as

. . parents, teacher, siblings or a peer.
1. Children construct their Originally, the pepleinteracting with
knowledge childrenundertake most of the responsibility

for guiding the problem solving, but
2. Development cannot be separate gradually this responsibility transfers to

from its social context children. Although these interactions na
take many forms, Vygotsky stresses dialogue.

3. All higherfunctions originate as It is primarily through their speech that
social relationships. adults transmit to children the rich body of
. knowledge that exists in their culture.
4. Language plays a central role in
mental development. As learning prgresses, languageecomes
the primary tool of intellectual
transformationin children He studied
private speech, whergery youngchildren
speak to themselves to plan or guide their own behavior. This is common among prescleogizged in
parallel play who have not yet learned proper social skills argexporing the concepts Children often use
private speech when a task becomes tiifficult and th& R Rngvhow to proceed. Private speech helps
children accomplish a task.

At first, diildren use their owrét & S f ¥o ditiett thé@irbehaviorin muchttS  al YS gl & GKF G GF
speech once directed it-or example, my 18 month old daughter will be in the act of reaching toward
something that she knows is something that she is not supposed to touch. Jreatt, she shakes her head
YR algas ¢gBe>ad2LIIAyYy3d KSNASET YR NBFNFYAYAYy3d TN

This transition reflects & 3 2 (itReineofdevelopment as a process of internalization. Bodies of knowledge
and tools of thought at first exist outside the child, in the cudtorf the environmen{parents who prohibit
touching a certain item)Vygotsky believed private speech changes with age, by becoming aniéter
eventuallyjust the whisper that is inner speect® @Sy idzl f f 8> Y& RI dZ3KGSNAR ab2
and herwill power. Development consists of gradual internalization, primarily through language, to form
cultural adaptation.

The result ighat children become more socialized in the dominant culfwich in turninduces cognitive
development.Forexample, if a child is raised in a culture that sends a medsagjestill and listed a5 2 y Qi
G§2dzOK A &2dzQff oOoONBI]1 AGE FYR a.S aSSys odzi y2i
affect her attitudes about interacting witthe environment, which influences cognitive development. If on

the other hand, children are raised in an environment where they are encouraged to explore everything, run
fast, talk and interact with others, and take risks; then they will internalize ewtdifferent voices and

messages which in turn affect cognitive development.
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Psychology of Play

dThrough play the child develops abstract meaning separate from the objects in the world which is a critical
feature in the development @fil higher mentafunctionsé ¢ Lev Vygotsky

Defining Play
Pleasure Principle Wish Fulfillment, Imagination with Action

+ & 3 2 (résgatcldan play as a psychological phenomenon and its role in the child's develdpmsent
0S02YS |y SaaSyaAalt LA SOSHeddheved thatfiod & chiffl RelalbpnietN a (i
perspectiveplayisthe leading source of development.

He thought the predominandefinition of play basednerelyon the pleasure it givewas nd adequate first
because there aractivities that give the child much keener experiences of pleasure thar(fplagxample
sucking/pacifying behaviors), and second becaudsbepopularity ofgames in which the activity itself does
not afford pleasurgfor example sports whichre very often accompanied by a keen sense of displeasure
when the outcome is unfavorable to the child

Heviewedplayas meetinghe dildrenQ & y/ iScBrif\vies, wants, and motivation to dotthe broadest sense
asthey grow and developHe thought play was based on theaturing of new needs and new madtions.
Childrensatisfy certain needs and incentives in playMthout understanding the special nature of these
incentives, we cannot imagine the uniqueness of thygtet of activity we call play.

At the preschoolstage 8 LISOA 't ySSRa |yR AyOSyadAa@Sa | NAaS GKI
development and that are spontaneously expressed in pigybelievedhat if there were no development of
needsthat could notbe realized immediately, #re would be no play singaay is invented at the point when
unrealizable tendencies appear in development.

Anexample Vygotsky gives is of a child that wants to ride a horse but caAn®to year oldvould pehaps

cry and be angry, but at around the age of three the child's relationship with the world chaHgesantsto

ride a horse but cannot, so he picks up a stick and stands astride of it, preteéhdirg is riding. The stick is
apivot. Actionthusbegins to be determined by ideas, not by objedtsis terribly difficult for a child to sever

the meaning of a word frorthe object. Play is a transitional stage in this direction. At that critical moment
when a stickan objec) becomes a pivot for severing the meaning of horse from a real horse, one of the basic
psychological structureglentifyingi KS OKAf RQa NBfFGA2YyaKAL)I G2 NBIF A

He defined playsthe imaginary, illusory realization of unrealizable desires.
Imaginationarises from actio® ¢ KS 2f R | R3S GKI i OKAfR
action can be reversedimagination in adltsis play without action.Play =

Imagination + Actionlmaginaton= Play Action. So...Imagination is Internal Play.

' f0oSNI 9AYyaAGSAY 2y0S alART aLYIFIAYLl GA2)

As children get older, their reliance on pivots such as sticks, dolls and other toys
diminishes. They havaternalizedthese pivots as imagination and abstract concepts

I through which they can understand the world.
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He was not saying thatlay occurs as the result of each and every unsatisfied desiog that simple. Play is
essentially wish fulfillmeng not, however, islated wishes, but generalized affects. The presence of such
generalized affects in play does not mean that the child himself understands the motives that give rise to a
game or that he does it consciousighildren create imaginary situations that relategeneral wish

fulfillment primarily. Their motives, actions, and incentivese not accessible to the consciousness of the
schootage child.

Development of Play

How does play develodf the beginning it is eeproduction ofareal situation.The baby begins mimicking the
peeka-boo face her mother makes, archild playing with a doll repeats almost exactly what her mother does
with her; coos at her, feeds her, rocks héit first, day is more recollection than imaginatiomore memory in
action than an imaginary situation.

At thepreschoolstr 3 S LX)etioag bisiessithey play without separating the imaginary situation from
the real one.The play is all about the imaginary situation. Plagiiggsat this stage but not purposefil

He stated that fay becomes a mor@urposeful activity for @chootagechild. Incompetitivegames one can
win or lose comein first, second, or last. In short, the purpoleadsthe game; it justifies all the rest. When
running a race, chileén canbecome angry or sgdand little may remain of pleasurdunning might be
physically painful Losing the race may lead to angry or sad emotibmsports the purpose of the game is one
of its dominant features without which there would be no point.

Later, rules emerge; and the more rigid they are, the greater the demands on the@h@dd I LILIE A OF { A
greater the regulation of the chitdnQa | OGAGAGe Y GKS Y2NB (iSyasS |yR |
around without purpose or rules of play iglall game that does not appeal tider children.

Play Wlth Rules THE TEAGER WHo 1S NTTEMPTING

TO TEACH WITHOUT |NSPIRING THE
PUPIL WITH A DESIRE TO LEARN
Vygotskynoted that anumber of investigatorbegan theirexamination of early 1S HAMMERING ON cOLD  |RON.
=N

~

play in the light of later rukdased play anttad recently foundrom this that =
dramatic playat any age is actually subtiele-based playVygotsky took that
even further byproposng that there is no such thing as play without rules.

Vygotsky discussed tldevelopment of social rules, for example, when
children play house and adopt the roletdifferent family membersHecited
an example of two sisters playingdtteing sister§ both concerned with
displaying their sisterhoadhey dress alike, they walk about holding haqds
short, they enact whatever emphasgéheir relationship as sers If playwas
structured in such a way that thexgas no imaginary situatigrwhat would
remain? The rules would remain. The child would begin to behave in this
situation as the situation dictates.

The rules of behavidhat pass betweentiem unnotied in daily life are consciously acquired through play
and later lead to selfliscipline Fa example, as a child stands at the starting line of a running race, she may
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well desire to run immediately so as to reach the finish line first, but her knowlefitiee social rules
surrounding the game and her desire to enjoy the game enable her to regulate her initial impulse and wait for
the start signal.

Whenever there is an imaginary situation in play, there are rglest rulesthat are formulated in advare,

but rules stemming from the imaginary situatioRorchildrento behave in an imaginary situation without

rules, aghey behave in a real situation, impossible. In play the childisffEe 6 dziG y2G G201 € £ &
remain

Vygotsky believed that gaes with real, defined rules were sefsentially games with imaginary situations;
for just as the imaginary situation has to contain rules of behavior, so every game with rules contains an
imaginary situationFor example, Chess contains an imagindanason - the knight, the king, the queen,
movingonly in predefined ways

Every imaginary situation contains rules in a concealed f@mad,every game with rules contains an imaginary
situation in a concealed form. The developmehgames with real hesgrows
out of playing pretend witltovert rules ItisarS @2 f dzi A2y 2 F OKWHATWELEARNWITH | &

one pole to the other.Playing games with rules is an important factor in
developing autonomy, the ability to be sgjbverning or selflisciplined. PLEAQURE,
WE NEVER FORGET.

Play, Rules, and theDevelopmentof Self
Discipline

is impossible for very young children to separate the field of meaning from the
visible field. This is a very important fad¢t.you ask awo year oldto repeat the

aSyidSyoOoS ac¢lyel Aa aidlyRAY3I dzL) heK¢
gAtft OKIy3aS Al G 20bjedsasinsepakable fiork maading.2s kz gy we™ ™"

Hebelieved that m play, thought is separated from objects, and action arises from ideas rather than from
things.In play,objectslose their motivating forceln play,childrensee one thing but act differentignd
independently othe thingthey see.

Thought is separated fro objects because a piece of wood begins to loarand a stick becomes a horse.
Action begins to beriven by meaning anddeas, not by objects. Play is a transitional stage in this direction. At
this crucial moment for the child when the stick becomedsoase, meaning predominatesvieaningguides

action anddominates over thebject. The ability b sever the meaning of horse from a real horse and transfer
it to a stick and really act with the stick as if it were a horse is a vital transitional stagetating with

meanings.

Neverthelesspbjects do retain some of their originaleaning: any stick can be a horse, but, for example, a
matchcan never be a horse for a child. Of course, for adults who can make conscious use of symatals, a

can be a brse. If | want to show the location of something, | can put dowmeéchl Y R &l &3 da¢ KA a
And that would be enough. For a chi&dmatchcannot be a horse: one must use a stick.

Childrenfirst take action based omeanings and later realizem consciously and begin to thiniChildren
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know how to do things but do not know th#tey know ¢ unconscious competence. They not realize or
master themintentionally or evenvoluntarily.

In play, children unconsciously and spontaneously malse wf the fact thathey can separate meaning from

an object without knowinghey aredoing it For example, children first e ArAl 1
. . . . . A ~. ot 1t

separate meaning from objects when they play with a stick like a horse. N

Unconsciously they are exploring metaphor and similethssknowledge / /~,\;\ /<

is internalized they acquire language and abstract thought (the ability to SOME /

SN . s Pt = [
dzy RSNR Ul YR K2¢g aft208S Aa ftA1S | N \ Jl dza
unconsciously learned that a stick is like a horse. LEARNNG ‘

IS TAUGHT, |
Theydo not know thatthey arespeaking in pras(formal, ordinary written YET THE
languagey); but they are At six years old, pndaughter and | pladthe MOST £

3+ YS &l Rdz & oniine potcidand hdéd SNBAE O2y &€
¢ discussing the weather, the kids, the family, the g@zording to the rules IMPORTANT ¥
of how grownups talk, but also consciously making use of the knowledg  LEARNING IS
of speaking formally, not only acting like a mommy, but having a gtgwvn  OFTEN SIMPLY

conversation. CAUGHTo

Vygotsky said thaniplay, childrenadopt the line of least resistan¢do

what they feel like because play is connected with pleasure. At the same
time, they learn to followthe line of greaestresistance; for by subordinating themselves to rules, children
renounce what they want, since sufitting to rules anddenyingspontaneous impukssare essential to
maximum pleasure in play.

www.impactlearn.com

Play continually creates demands on the child to act against immediate impulse, i.e., to act according to the
line of greatest resistance. | want to run off at onbat the rules of the game order me to wait. Who

children not do whatthey want, spontaneously and at once? Because to observe the rules gathe

promises much greater pleasure than the gratification of an immediate impulse.

Vygotskybelievedthat the will and sense of sellisciplinethat people developoriginates in, and develops
from, play with rules.Children exhibit theigreatest seHcontrol in play. Theyachieve the maximum
willpower by following the rules and resisting temptatigto act impulsively

There are famous studies of Ife&ontrol where researchensave a child in a room with a bowl of candy. The

researcher tells the child not to eat the candy yet and then leaves the room to observe from behindvaywo
mirror. Many children are unable to resist the temptation and &t candy, others use strategies like sitting

on their hands or looking away in order to resist the temptation.

Now imagine another situation. @2 dzLJt S 2F {AR& INB LX Fe&Ay3a I+ 3L YS
pieces. In thigame the children araot allowed to eathe candybecausehey represent something inedible.

In play, these children can exhibit enormous self contdlother timeschildren voluntarily submit to a rule

in denialof somethingthey want; but in play,submitting to rules andresistingimmediate impulseare the
means to maximum pleasueA 0 Q& Ay ( Nisgipsingb@y. A G Aa &St ¥

Vygotsky called this type of intrinsic disciplindes of inner selfrestraint and seHdetermination, as Piaget

says, and not rukethe chidren obey as a physical law. In short, play gives oirldew forms of desireg to

his role in the game and its rules. Theref@& A f Rriidieyt Bchievements are possible in ptay
Copyright: 2007 by Mike Ashcraft/ All Rights Reserved/ Albuquerque, NM/ 505-296-2880/ www.childrens-choice.org/ page 7



achievements that tomorrow witbecome the basis for their life dstbns and theimorality.

WS OFly &aleée G§KS al Y Sctignsthatwa said abputihijects Kb agrOpkay rheRnihg begins
to dominate over objects; in play, meaning begins to dominate over action

A child whogallops arounan the ground ad imagines himself riding a horse has tlagsonplished the
domination of meaning over actiorOnce again, in order to sever the meaning of the action from the real
action (riding a horse, without having the opportunity to do so), the child requiresa i the form of an
action to replace the real ondn play, action is subordinated to meaning; but in real life, of course, action
dominates over meaning.

It is important to realize how chitdn areliberated from actions in playfFor example, observe children

playing restaurant in the dramatic play area. The conscious action for them involves reaching toward the pla
and picking up pretend food and bringing it toward their moutinsstead of real eating that is. The action is
completed not for the action itself, but for the meaning it carri€hildren, in playing at eatingerform

actions with their hands reminiscent of real eatiagdany physicactions that @ not designate eatingre

against the imaginargules

Vygotsky said thatlpy createsthe zone of proximal development of the ch{ltie gap between what chitén

can already do and what he can do with a little helmore on that later) In play children areabovetheir

true ageand stage of devefument, abovetheir daily behavior; in play it is as thougitey area head taller As

if in the focus of a magnifying glass, play contains all developmental tendencies in a condensed form; in play
is as though the child were trying to jump above thedieof his normal behavior.

Play is thegrimarysource of development and creates the zone of proximal development. Action in an
imaginary situations play. Selfliscipline, he formation of realife plans anddecisiormakingmotives all

appear in pay. The childdevelops positivelthrough play Play is the essence of childhood learning, the

f SIFRAY3 | OGAGAGE GKIF G R SHiof My doiitdfviewiokdevelognanpl&®/ & RS O
means of developing abstract thought.

Zone of Proximal Development

STUDENTS RARELY
Gtfhre ONBFGSaE (KS %2 yGeveygorskyNR EA Yt REFUSEHELP, /.
IF ONE OFFERS IT
[ SO +e320Ga1e4a y2iGA2y 2F 1 2yS 2F LIMINTHERIGHTWAY 2S¢t 2
h-= =  or ZPD&lkhegapor distancebetweena learner's current oactual
development levaletermined by independent problersolving and the learner's (e vouso s siow...
emerging ompotential level of developmentygotskydefinedit as the distance WHO NEEDS HELP WITH THE WORK 72

between the actual developmental level as determined by independent proble
solving and the level of potential develogmt as determined through problem
solving under adult guidance, or in collaboration with more capable peers

Vygotsky refers to what children can do on their own asrttievel of actual

developmentb 4n his view, it is the level of actual developmehat a standard 1Q

test measurs. Such a measure is undoubtedly important, but it is also S

incomplete. Two children might have the same level of actual development, in the sense of being able to

solve the same number of problems on some standardized @sten appropriate help from an adult, still,
Copyright: 2007 by Mike Ashcraft/ All Rights Reserved/ Albuquerque, NM/ 505-296-2880/ www.childrens-choice.org/ page 8




one child might be able to solve an additional dozen problems while the other child might be able to solve
only two or three more. WhathildrenOF'y R2 gA0GK (GKS KSfLI Ad4 NBFSNNBR
development.

The notion of ZPD implies that a child's development is determined by social interaction and collaborative
problemsolving. Development is understood by Vygotskg pgocess mediated by various cultural mediators
(e.g., word, sign, symbadfc.) internalized in the course dévelopment that turn from being external social
phenomena into psychological tools that are used individually and independeértily.notion of the Zone of
proximal development clearly reflects Vygotsky's view on the nature of human development and interrelation
between learning and development.

Full development of the ZPD depends upon full social interaction. The range ofatlkgihthbe developed with
adult guidance or peer collaboration exceeds what can be attained alone. The morerctalce advantage
2F |y I RdzZ G4§Q& I athek ZADITH Sdifcantadiint ofadRItigirdaidad needed for a child's
developnent within the ZPecameknown as scaffolding.

Scaffolding

IN197& nwu &SI NBE I T (\8odd, Brénér and RdsLitvat KS| (iseaFadingdo describe
tutorial interaction between an adult and a chiléiVell knownparallek have been draw between the notion
of scaffolding and ZPD theories of Vygotskg well known that many authors mistakenly attribute the term
scaffolding to VygotskyThe canceptof scaffoldingvas further developed by A.L. Brown, among othersd
several instructioml programs were developed based on the notion of scaffolding and the; Z&diprocal
reaching, spiral curriculum, fostering communities of learpets

T”E P ERSON W“O CAN Scaffolding is anetaphor. Think about a scaffolgla frameworkthat

MAKE “ARD T“,NGQ construction workers use as a tool to climb on and support themselvdgegsio

with their work. The metaphor igsed to explore the nature of aid provided by

EAgy Ig T“E EDUCATOR an adult for children learning how to carry out a task they could not perform
alone. Itis based on the facilitative role of the educator. As children construct
their own knowledge, adults can scaffold learning by giving children new
vocabulary, suggesting possible solutions to problems, providing resources,
modeling behaviors, ashowing tlem where to find more information.

Imagine educators and caregivers as a scaffold that children cao nsere

quickly and easilgonstruct their own knowledgeScaffolding is a way to extend

the knowledge children construct to new heighésreachupper developmental

- ) f SgSta GKS& O02dzZ RyQil KI @8 hepdSthed ko8liRb & A
S —— from one area of learning to anotherto make connections. Scaffolding

challenges children to learn and helps them develop new ways to think and newtizcegtrategies to use.

Scaffolding is a way to facilitate (or make easier) the positive development of children.

L¥ FRdzZZ 0a 6AaK (2 LINPODARS fSFENYyAy3I 2L NIdzyAlGASaE
and estimate thellengthe of the ZDP.Childrenmust be able to make use of the help of othettsey need the
competence to benefit from the givandtake activities and conversations with others (Bruner, 1983st
psychological research has emphasized the role of the environmargnts and other adults who are
cexperg models and guides for a young learner.

Copyright: 2007 by Mike Ashcraft/ All Rights Reserved/ Albuquerque, NM/ 505-296-2880/ www.childrens-choice.org/ page 9



Taking it Further

Vygotsky argued thatwery function in cultural development appears twidest, on the social level, and later,

on the individual level; fII’S'[ between people (mterpsychologlcal) and then inside the child
(intrapsychologicall. S Qa G 1S GKIG | FS¢ adsSLia ¥FdzNIi KSN® 2 S
appears more tha twice because they loop continuously through complex interpsychological and
intrapsychological systems. Self control in games with rules internalizes int® self OA L)t Ay S ® 52
Seltdisciplineresultsin positive lifestyle choices which helpful to overall cognitive development and
simultaneously facilitates the development of other social and cultural competencies, which improve
confidence and inner speech is affected. This improvement to inner speech T0 KNOW HOW TO SUGGEST
results in more practice in devegdong other social skills like decistomaking a

problem-solving. These systems and loops where skills develop on a soual le ,g T“E GREAT
and in turn impact development on an individual level interconnect and
ART OF TEACHING

AYGSNNBfFGSo 2 Kl GQa il BeSelopdeht gelispectivedist Y

for educators to be more intentional about helping children develop systems o e

skill development so that they become realistically aritioally self reflectve. A i

The point is to start them on the path of continudlifelong karning o

Bringing it H =
ging it Home s T

iy R e

Many of us grew up ischools wherewe were expected to be quiet and study e

learningwas vewed as a solitary journey sonvbere everyone had to go on their > o

own. It is important that learning environmentsieourag conversations A ‘*—-7—-“

Conversations in traditional classrooms and in afterschool programs are essential r——

to learning in the individual level. Conversations should not be viewedsagptiorsto the dessong ¢ 22

often teachers place the importance of teaching over learBingF 2 NBSGGAY 3 GKI GO AF (K
learning, then they are not really teaching. Many children spend the school day in an environment that is not
conducive to learning.

Great afterschool programs must be more intentional about counteradtiege negatives in the learning
environment. Great afterschool programs should be very interactive. They should provide many
opportunities for children to work together, sometimes with an adult as a facilitative role model and guide.
Caregivers shouldoserve children carefully to determine how to stretch their learning potential through
developmentally appropriate expectations and challenge. Educators should not swoop in with answers wher
observing a problem, but with questions or possible suggeseoicsuraging children to identify what

outcome they desire and to identify possible solutions and help them see how making good decisions will hel
them to meet their own goals.

Children and caregivers must be able to work and play together helping elaehtotdevelop through healthy
interactions. Theyhchpinfor successfully facilitating the positive development of children within their ZPD is
building skills, creating the relationships and providing the opportunities for childreakeoadvantage dfielp
fINEY OGKSANI LISSNE FyR FTNRBY GKS OFNSEIADSNEOD LF 4SS
they need to take advantage of the helpful resources around them, they will be stuck at their actual
development level instead of developitgtheir highest potential.
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Staff Training

aA1lS YR [/ KStaSFc ! aKONI FiX C2dzy RSNE I Yy Rfull-dayhand 2 F
multi-day adult learning experiences for erdigvel and administrativéevel schoclge care afterschool, and
campprofessionalsas well as a special series for professional teachers and trailiéesare experienced
trainers who provide fun, musical, educational, and breampatible staff training events.

For more information call (505) 298880 or visit wwwehildrenschoice.org.
Our mailing address is 6501 Lomas Blvd NE, Albuquerque NM 87110.
The following are a few examples of the types of learning opportunities we provide.

Training Topics

dZz [« }( WE}( **]}v oU WUuEK}es (HLOU - W}A E(HO
ProgrammingPractices:How can you provide a program that goes far

0S@2yR LINRPGARAY3I | alF¥FS FyR Fdzy LI I OS F2NJ {ARa (2 0S8
children learn and develop into great neighbors? Attend this workshop, which clarifies the role and purpose ef school
agecare and explores powerful, researbhsed philosophical foundations. We will discuss Botonomy, Belonging,

and Competencies can be intentionally put into practice in the environment, relationships, and experiences of a high
quality afterschool progrd @ ¢KS ! ./ Qa I NB GKS 0l aAAvailabk dgakeyidole2fyl F2 N
day, double or single session workshop.

Games and Activities that Build Communiy.A.S.TDo you want a stronger sense of community in
your programs? Attenchis workshop and learn games to do with groups of kids as they progress througtrihiag,
Attempting, Sorming andTransforming stages of team building. Be prepared to play! This is a collection of our most
favorite activitiesg gathered during more tan 30 years of program experience. Learn name games$o detow-you
games, circle games, waiting games, teamilding games and more. This is a haadsxperience and a time to share
some favorite proven games and activities for use in schgelcargprograms.

Available as a double or singgdession workshop.

Superior InteriorsDo you want some practical and easy to tmas and strategies to use when designing or
redesigning the space of any schagle care program. Attend this workshop and learn how to create an environment
that encourages desirable behavior and results in a more enjoyable work environment for eesediVe address the
unique problems of shared space in schagé care programs.

Available as a singlgession workshop.

Tremendous Agendasxo you want the kids in your program to remember their experience with you in a positive
way for many years? tiend this workshop and learn methods to increase novelty, enrichment, and intentionality in to
the design of curriculum in an afterschool program. Participants will learn how to create playful, yet enriching activities
that teach social skills and buigdsense of community while giving kids a real role in the prograwailable as a single
session workshop.
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